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1. Introduction

Assessment Advisory Council (AAC) at
RK University is a mechanism used to promote
innovative assessment methods to measure desired
learning outcomes (LO) of the course giving freedom
to faculty in method of teaching and matching
assessment method. The learning need of each course
is different and so is the pedagogy of teaching hence
the method of assessment need not be same. The need
to shift the orientation of the assessment patterns to
match the learning needs of the course is recognised.
Valuing the important role of faculties in this process,
it is encouraged that all faculties design innovative
assessment methods that suits one's pedagogy of
teaching and learning needs of the students. The role
ofAAC is to guide all faculties to develop innovative
assessment methods and formally approve them for
actual practice. The prior screening is for maintaining
& improving academic standards, and achieving
learning outcomes. The present communication is to
share the experience of faculty of engineering among
different school of RK University and method of
working in even semester of 2015.

Assessment method, advisory, learning
outcome, pedagogy

Academic year 2014-15 have seen the launch of
Assessment Advisory Council (AAC) in RK
University to promote and support innovative
assessment methods matching pedagogy of faculty
with the learning outcome need of students. About 45
faculties opted for this out of 306 courses offered in
university in even semester and sought formal
approval as shown in Fig 1.After complete review and
re-review 33 assessment style were approved. The
process require outcome to be audited at the end of the
semester, meeting the respective faculty member,
review the execution and assess the impact of new
assessment method. Faculties are asked to make
report on the execution of the assessment method.All
approvals are only for one semester. If the subject is
offered the next year, an extension for approval is
sought. The peer review is conducted by the subject
expert nominated by director of the school followed
by Director recommendation to be reviewed by panel
at University making it rigorous and dissemination
point to other school to learn and implement. To make
learning fast for which approved style of assessment is
shared among faculty. Overall, it is a progressmade in
assessment scheme giving freedom to faculty to
propose with RK University approval and leading to
creation of assessment rubrics.The impact on student
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learning experience is yet to be documented and
register student experience.

There is a formal Google formTable-1 to apply for the
AACas under:

1. Applicant intimate concerned Director of School
orAACCoordinator bymail to getword document
(SoftCopyonly) of submitted response.

2. Once word document is received, Applicant
carries forward this document (Soft Copy only) for
PeerReview,Director's ReviewandAACReview.

3. Applicant informs respective HOD/Director and
asks to arrange Peer Review and Director Review.
Moreover, Director submits Peer Review and
Director ReviewReport (Hard Copy) toAAC after
completion of both the review.

4. Applicantmakes/defend corresponding changes in
Google form as well as in sent word document
(Soft Copy)as suggested in Peer Review,
Director'sReviewandAACReview.

5. Prior to AAC Review, Applicant meets director to
discuss changes suggested which were given by
PeerReviewandDirector Review.

6. Application approved by AAC with/without
suggestions is resubmitted as final corrected copy
(SoftCopy) as repository.

7. Director ensures adherence to CLOs (Course
Learning Outcomes) and BT (Bloom's
Taxonomy).

8. Peer Review and Director Review is conducted
comprehensively.

9. Director announces the time frame for application
filling.

10.AAC review requires: a. Applicant's word
document file and other supporting documents. b.
Does not require any power point presentation of
the application. c. No hard copy is required. d.
Applicant remains present on time for AAC
review. e. Primary and all other applicants have to
be remainpresent inAACReview.

PART-A:Applicant(s) Information

PART -B :Course Information

PART-C :Component Specific (Component - I to IV)

{General Information

SECTION - 1 : Process of Assessment &
Documentation (AssessmentDesign)

SECTION-2 :Feasibility

SECTION-3:MappingWithCLOs…

SECTION-4 :BloomsTaxonomy

SECTION - 5 : Consistency with Pedagogy/Course
Content}

SECTION-6 :Benchmark/References

PART-D :Summary

Innovative mode of evaluations for Practical
Continuous Internal Examination (PCIE) is proposed
to approve at Director level rather going through the
full cycle as to reduce time for approval, repetitive
approval and providing faculty the flexibility. It
proposes to have common evaluation pattern, general
write up, planning for 16 week into 10 core
experiment as per the need of the course, +2 as faculty
defined experiment making use of library Journal,
presentation, and poster while extra other +2 as
student define experiment putting use of student
creativity leading to addition in the lab experiment
and rest +2 is left for laboratory assessment making it
16 week. Student design project involving society
problem linking subject or as per student wish in
group is taken as formative assessment.

Fig. 1Application Status for AAC 2015 School wise in
University

2. AssessmentAdvisoryCouncil (AAC)process

Table 1. Google form filled

3. Stockof situation
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4 Feedback

Given the success of AAC approval and faculty
participation a quick feedback aggregated at the
Director's level is collected to review its success and
learning from short coming, AAC administration,
unforeseen difficulties and method to overcome is
worked out. Fig 2 depicts the school participation in
the program while feedback reported is only for the
School ofEngineering.

First view: It is most effective project of all in RKU
because of it's focus - it's focus is on outcome based
education. Discussions and preparations on T&L are
not useful without improvements inside the
classroom.

Second view: As any proposal for AAC assessment
was not submitted from one of the department and
faculties reviews were taken regarding not sending
any proposal and reasons for the same are mentioned
below.

1. The procedure was too lengthy, time given to fill
form was very less, and faculties could not make it, as
most of them were busy with other duties. Few
reported application formbeing not user friendly.

2. Most of the faculties were comfortable with current
assessment pattern.

3. Faculties believe that implementation of new
assessment pattern should be implemented on new
admission batch.

Third view: Proper feedback be taken from students
which can be analyzed to further modify or continue
the evaluation processes for that course with same
AAC component. So after the completion of course,

one survey be recorded by faculties, which can further
be passed on to AAC committee members for
analysis. Finally that analysis be discussed with
faculties so as to improveor continue the process.

Fourth view: AAC has vision and is performing well.
To make this process more successful abrupt change
be avoided. Faculties and students take time to
understand the entire process, objectives and expected
outcomes. It is observed thatmany faculties don't even
think towards outcomes and just wish to apply for
AAC. Once faculties go through entire process and
documentation work of AAC, Need is to keep
continue for next batch students too.AAC application
is time consuming if it is not allowed for upcoming
students. Facultywith seniority found it difficult to get
comments from subject expert with lesser experience
as a reviewer which was ignored during initial stage.
Rubrics and application form are designed are useful
for other course too.

Fifth view: Most of faculty members have applied for
AAC in current semester and don't have specific
suggestions about execution of AAC approved
evaluation method. They are eager to apply it in next
semester.

Sixth view: Difficulties faced in one subject was
Internet speed during the online exam, in while in
other it was bit difficult to manage the exam of 4

divisions simultaneously, students are inexperience
with exam on in structure CANVAS. It requires
explaining student the procedure in advance. The

registration on CANVAS requires E-mail id of all the
students. However since many of the id were not
working once the registration started. It created lot of
problems on the day of exams. In third subject

experimental setups needed to be changed frequently
during the tests. Difficulties observed in scheduling
the whole process in the fourth subject was due to

unexpected requirement, in the manufacturing unit
the prior permission given by the industry was
cancelled in few cases. Benefits Observed is
assessment became easier due to online exam giving

productive time to faculty. For courses opting for
MCQ exams, it is reported that practical performance
tests, students' participation in lab experiments

improved. Critical thinking improved due to short
questions answers test, Students learned to make
posters according to given criteria, Six groups had
participated for new experiments design and done

satisfactory work with modal performances,

Fig. 2 Stock of situation
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Encouraged regularity and team work. In course with
industrial visits, students appreciated the transport
facilities; Interactions with the Industrial persons

especially in R&D department, Students inculcated
the knowledge by writing the concerned industrial
report and presenting them in an effective way.As for

suggestions for accelerating the process only one
review should be there for previously stipulated form
of exam so that intermediate time duration between
reviewscan be reduced.

The major achievement through AAC is faculty
involvement in assessment design and coming upwith
rubrics of assessment, generating method to
implement. The information regarding expectation as

course learning outcome is shared with students as
Table 2. It maps the practical five components as
procedure, observation and data collection ability,
analysing the data in form of results and deriving the

conclusion out of it. Lastly they are put to explain the
thing in the form of question answer session. The
total marks award able for this is 15 with larger

component for first two and less for last two making
them explore outside the boundary. Similarly for the
design of experiment is included in each lab
component and a rubric is generated looking into the

need of mission statement of providing ray of
independent thinking leading to research, patenting
and entrepreneurship. The same is judged with a new

rubric prepared as Table 3. As this correspond to
design of new experiment the larger stress is on
content and format then comprehension. All these
activity are group activity so group dynamics play a

vital role. Hence there is variation in content delivery
as it has to match the individual contribution and
faculty role becomevital in this to identify it.As such a

student is ranked into four level as excellent, good,
average and poor. It is being noticed that maximum
suggestion for not approved courses have come in this
category where a student is expected to deliver

without under going to formative exercise. Effort is
made in this direction to over come it by providing the
demonstration of faculty defined experiment where in

one pitch in one's research component and make use
of concept like white paper, state of art, journal
utilisation and revalidating the same experiment with
different objective. It is expected that this will be the

turn ing point in enginee r ing educat ion
transformation. The impact of the same will be
measured in students ability to propose new set of

experiment which will be glimpse of there creative
mind.

4. Achievements

Table 2. Assessment rubrics for practicals (15)

ACTIVITI

ES

5MARKS 4MARKS 3MARKS 2MARKS 1MARKS

Procedure

/

Knowled

ge

regarding

the

experime

nts

(5)

Explain

the

whole

process

with

depth

knowled

ge and

all the

necessar

y points

Explain

Partial

process

with

some

points

Explain

process

but not in

right

manner

Does not

have the

proper

idea

though

explain

what

ever they

know

Does not

explain

any thing

but know

little bit

regarding

experime
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on Table /

Data (

Graphs)

(4)

Correct
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on table
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with

necessary

details

Partially

correct
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data

Not in
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Result
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(3)
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Component Excellent Good Average Poor

Format
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(0-1)

Table 3. Rubrics- Students' Proposed

New Experiment Design (15)
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5. Method to Improvement

6. Conclusions
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Taking view of the stock of situation and feedback
received following method of improvement is
suggested:

Concerned faculty members of AAC-approved
courses last semester, meet a small sample of students
from those courses and understanding their version
(with facultymember), and

Examining any significant impact in overall
learning quality and feedback in quality improvement
as against traditional exam of students and respective
course.

Allowing an approvedAAC component to be used
more widely for other courses, as well as by other
facultymembers, in different school.

As per the approval of AAC for last semester
project evaluation may go ahead for final project
evaluation with inter-department/inter school faculty
of reasonable experience ofmore than say 5 years.

Possible re-implementation of approved method
for different course/faculty/school.

It is a very unique method being tried linking design,
delivery and assessment for a course led by faculty
leading to outcome based education (OBE). Telsang
M. (2015) has reported OBE as more as compliance
driven rather then performance while in this case it is
more of second part with a success of voluntary
participation in 45/306 courses offered across
University amounting to around 15%. This is a
significant achievement given the age and expertise of
the University. Particular difficulty were faced by
faculty as well as the students in adopting as a new
process, some of them out of control but were found
to be amendable over period of time. Other was of
administrative in nature which is manageable with
proper planning. It has be found true as ShreekanthN.
(2015) reported that it poses new challenge for faculty
and student to bemet. This only is being possiblemore
easily in private university blessedwith young faculty
to take up new challenges and make significant
contribution in for change in assessment system based
on one's teaching pedagogy. William Pong (2015)
through blog caution against the over planning so it
well that though slowly but steady plunge is taken to
bring life is assessment system. Balasangameshware
J. (2015) and Jakhale, A., & Attar, A. (2015)
confirmed the need of continuous improvement so
one semester call is relative short time to comment on
quantitative improvement but surely it set the director
to follow and measure. Vijaya Prakash, R. (2015)
segration method and Anala, M., Hemavathy, R., &
Shobha, G. (2015) empirical method is yet to be
applied to build the comprehensive guideline. And it
closure toTelsang,M.,&Kulkarni, S. (2014) proposal
are "We are teaching, are they learning?"

The authors wish to thank Vice President Er. Mohit
Patel and SamirAtara for actively propelling the idea
and making it happen. The feedback received from
faculty of engineering and technology and department
is also acknowledge for sharing and making available
rubrics developed.
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